
in their academic studies, which
ultimately will contribute to satisfactory
careers. We have realized that only when
our students have the motivation, which is
one of the main determinants of foreign
language learning achievement, and they
are actively involved in the classroom,
can we hope to see successful results in
our students.
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Motivating EFL
Learners

I G N A C I O L ó P E Z C O R R í A

Motivation is one of the most important
factors in language learning, which is why
teachers of English as a Foreign Language
have always tried to find new approaches
or strategies that introduce practical uses
of EFL in the classroom. Unfortunately,
many students dislike learning English;
and although they attend lessons, they are
not interested in speaking properly. They
only want to pass the compulsory exams.

Finding the students’ likes and dis-
likes concerning EFL learning and apply-
ing new teaching techniques to improve
the command of language use have been
major goals. Surveys conducted with
learners and teachers at the School of
Nursing in Holguin have focused on find-
ing out why students reject learning for-
eign languages. The results showed that
most of the second- and third-year stu-
dents in the nursing career did not like
studying English because they did not
find any relation between English and
their own careers. They did not think that
English would be useful in their future
jobs; they felt that they spent too much
time learning boring, unpleasant, and dif-
ficult things.

In Cuba, the Kernel Series books are
used to teach General English to nursing
career students from the first to third
years. English for Specific Purposes (ESP)
is taught to students in the fourth year.
Surprisingly, data showed that ESP learn-
ers liked studying EFL, while the ones
studying in General English disliked it.

A new approach

A few years ago, a new teaching strat-
egy was introduced in some nursing stu-
dent groups. This technique consisted of
interrelating English and the students’ ca-
reers. So, General English began includ-
ing such items as situations, expressions,
phrases, and terms which were part of the
contents that learners were studying in
their specialties. In other words, General
English in this school now adds specific

nursing-related language chunks into
those general themes appearing in the
Kernel Series. 

The purpose is to allow learners to be-
have as if they are using the language to
communicate their own experiences about
their lives and careers. They talk about
topics they are interested in and like. For
instance, students are taught the steps in
giving an injection and in treating a septic
wound. They also learn parts of the body,
terms for the most commonly used medical
instruments and devices, as well as nursing
care and nursing intervention vocabulary.

Aside from vocabulary activities, many
activities were added to improve the stu-
dents’ interest learning English. Lessons
included meaningful situations: language
games to establish patterns, contests to
gauge the students’ language mastery, as-
signments to talk about things related to
their own experiences, comments about
love, and so forth. The students were also
encouraged to talk about exciting topics at
precise times or whenever they felt moti-
vated. They could talk about things that
had really happened to them. 

Some of these activities were devel-
oped incidentally, and others were in-
serted into the school syllabus. Specific
changes were made to eliminate uninter-
esting activities and topics. For example,
sections of the Kernel Series were substi-
tuted by exercises related to the students’
specialties.

Enriching activities

To enhance the English classroom at-
mosphere and encourage learning, adver-
tisements, warnings, posters, bulletin
boards, pictures, puppets, drawings, and
photos are posted on the walls. The stu-
dents are surrounded by items that resem-
ble the culture of the target language and
that give learners the feeling of “learning
the language.”

Because music also increases motiva-
tion and learning, teachers play it when
learners are tired, bored, or discouraged.
The selection of music reflects the culture
of the English-speaking countries.

While students listen to songs, they
complete comprehension exercises. First,
they attempt to state the topic of the song,
and they try to write down the words.
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Answers to the Lighter Side

Sound alikes:1. tail, 2. isles, 3. tears,
4. ring, 5. won, 6. see, 7. bored, 8. cereal,
9. reign, 10. bear, 11. hear, 12. rose, 13.
panes, 14. missed.

Look alikes:1. quarters, 2. plots, 3.
dough, 4. charge, 5. run, 6. smoke, 7.
lighthouse, 8. beds, 9. tracks, 10. bark.



Later, an exercise with some words of the
song missing is given out to the learners.
If they cannot do it, they may ask for help.
When they have completed this exercise,
the song is played again and sung several
times.

The whole class is told that a song will
be played and discussed at a given time
and that everybody is invited to partici-
pate, but learners’ attendance is volun-
tary. The students who participate are
those who are really interested in learning
a song or those who like to sing. Later on,
they can sing the song in their spare time
while others listen.

Local or international news is given to
the class in the target language. It is
much better if the learners already know
the information or at least the headlines
in their mother tongue, because it is pos-
sible then to introduce some lexical items
whose meanings may be inferred from the
context. The headlines are expanded as
students express their opinions.

Films also are viewed and later dis-
cussed in class. Questions are used to
stimulate debates. This encourages stu-
dents to express their thoughts about the
films. They also have the chance to talk
about the film stars they like most.

It is always very useful to have learn-
ers use English when they ask about
something they do not understand, they
do not know, or they want to know. It is
important also to avoid such language
barriers as presenting things that are too
difficult for the learners; having activities
that are too long without any methodologi-
cal variation; and giving exams that are
too demanding. 

Learners are not encouraged to use the
mother tongue to communicate in class.
The native language is only used to intro-
duce specific lexical terms or grammati-
cal patterns. Those students who use En-
glish fluently and often to express their
ideas or opinions are exempted from
doing any of the exams as a way of re-
warding them.

Conclusion

Fortunately, interrelating the teaching
of English and the learner’s own special-
ity and using other motivating techniques
have been very successful. The results of

using these new strategies have shown
that students know much more English and
have been able to acquire more skills. 3

IGNACIO LóPEZ CORRíA teaches English as
a foreign language in the School of
Nursing in Holguin, Cuba. 

Note-Taking

A M I R U L L A H K H A N

The recent explosion of knowledge in the
world has produced a vast number of
books and other reading materials. Stu-
dents often have to read a large number of
books and take notes. Often, a careful
glance at the table of contents reveals the
contents in a nutshell. However, one also
needs some practice in condensing the
reading materials into brief note forms
that are meaningful and concise and that
facilitate recall—note-taking. In this arti-
cle, I will present some ideas about note-
taking that will help students to under-
stand how implementing this important
aid can improve their learning.

Why take notes?

Note-taking is a very useful practice as
it enables the reader to preserve relevant
information for future use. Usually we can-
not remember a great deal of new informa-
tion without writing some of it down. This
act of taking notes often helps us remember
information when we need to take an ex-
amination, write an essay, or prepare a re-
port.

Characteristics of good notes

Several qualities are important in good
notes.

Brevity. Notes should be brief and to
the point. They need not be taken in full
sentences since words, phrases, and topics
are enough. They are, therefore, not always
in English that is grammatically correct.

Relevance. Only relevant facts are
needed; the determining factor is the pur-
pose for which the notes are made.

Clarity. There should be no ambigu-
ity. Notes should make sense when
viewed after a few weeks, months, or
years. Failure to decipher the notes at a
later stage may render the whole labour
useless.

Note form. Information may be noted
in a logical sequence that can be properly
divided and subdivided, using figures,
letters, and dashes. The divisions may be
as follows:

main section: 1, 2, 3, 4, etc.

sub-sections: a, b, c, d, etc.

sub-sub-sections: i, ii, iii, iv, etc.

or
main sections: 1, 2, 3, 4, etc.

sub-sections: 1.1, 1.2, 1.3, 1.4, etc.

sub-sub-sections: 1.1.1, 1.1.2, 1.1.3, etc.

Abbreviations and symbols. Gener-
ally, abbreviation falls into three main di-
visions: (1) using capitalised initial let-
ters, e.g., U.N. (United Nations), IBM
(International Business Machines); (2)
using the first few letters of a word (if plu-
ral, add an “s”), e.g., pts (points), divs (di-
visions); (3) using a combination of the first
few and the last few letters of a word with
an apostrophe in between, e.g., gov’t (gov-
ernment), int’l (international).

In addition to common abbreviations
that we find in newspapers and timeta-
bles, one can also create his or her own
abbreviations and symbols; but these
should be such that the note-taker can de-
cipher them easily at a later time. Some
standard symbols are commonly used: i.e.
(that is), e.g. (for example), viz. (namely),
... (therefore), & (and), % (percentage).

Sample activities

First, the chosen passage is read, in
order to get an idea of the content. Next,
the passage is read again—once or twice
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